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Abstract: Inclusion in education is a topic of growing relevance in pedagogy today, as it responds to the need to ensure
that all students, regardless of their differences, have access to quality education. However, for inclusion to be effective,
it is not enough to adapt the curriculum or the physical environment; it is also essential to consider the social-emotional
processes that influence students' development and learning. This article explores how educational inclusion and social-
emotional processes are intrinsically linked, highlighting the importance of a pedagogical approach that considers the
emotional, social and cultural dimensions of learners. Through a review of recent literature and pedagogical theories,
it argues that inclusion should be understood not only as a matter of accessibility, but also as an integral process that
favours emotional well-being and the active participation of all agents in the educational processThis article focuses
on the study carried out in two public educational institutions, one rural (Aguaclara) in the village of Aguaclara and
the other urban (Corazén del Valle) located in commune four, in the central area of the city of Tulua. This contrast of
perceptions makes it possible to compare perspectives that transcend the transformation of cultural imaginaries,
knowledge and the visibility of micro-policies generated within the educational communities involved.

Objectives: To analyse the relationship between educational inclusion and socioemotional processes in the classroom
context, identifying how a holistic pedagogical approach that considers the emaotional, social and cultural dimensions
of learners can enhance the educational experience and foster a more equitable and accessible learning environment
for all students

Method: This article reflected on educational inclusion and socioemotional processes, using the interpretive paradigm,
the qualitative approach and the hermeneutic method to interpret texts and meanings. The methodology used allowed
us to deepen the relationship between both topics, generating a space for reflection that sought to develop inclusive
strategies and recognise the emotional diversity of students

Results: The analysis of the relationship between educational inclusion and socio-emotional processes has revealed
the need for a holistic pedagogical approach. It is highlighted that inclusion goes beyond physical integration,
encompassing emotional, social and cultural dimensions. Students in inclusive settings show greater engagement and
motivation. In addition, fostering empathy and collaboration strengthens interpersonal relationships and social-
emotional skills, creating a positive school climate. Acknowledging cultural diversity increases participation,
demonstrating that this holistic approach is essential for quality education.
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1. Introduction global level. UNESCO, in its document ‘Education for
All’ (2000), underlines the importance of guaranteeing
an education that does not exclude any person, thus
promoting equity and participation of all students,

In recent decades, educational inclusion has emerged
as a fundamental element in education policies at the
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regardless of their origin, abilities or personal
characteristics. However, for inclusion to be truly
effective, it is crucial not only to consider the physical
accessibility of the educational environment, but also
to pay attention to the socio-emotional processes that
affect students' development.

Social-emotional processes are vital to the holistic
development of learners. These processes encompass
emotional skills such as emotional regulation, empathy
and resilience, which directly impact students' ability
to learn, interact with peers and cope with everyday
challenges. As diversity in classrooms increases,
educators must be sensitive to the emotional and social
differences that students bring, adapting their teaching
practices in ways that foster an inclusive and equitable
environment for all.

The purpose of this article is to analyse the
interrelationship between educational inclusion and
socioemotional processes in the classroom context,
identifying how a holistic pedagogical approach that
considers the emotional, social and cultural dimensions
of students can enhance the educational experience and
promote a more equitable and accessible learning
environment.

This article focuses on an in-depth reflection on
educational inclusion and the socioemotional
processes that accompany it. In order to carry out this
analysis, the interpretative paradigm has been chosen,
using a qualitative approach and the hermeneutic
method. This methodology has been used to unravel
the texts and meanings that emerge from an exhaustive
review of recent literature, covering both the state of
the art and the relevant theoretical framework (Salcedo
et al. (2022) and Martinez et al. (2024).

Through this methodological guide, a significant
connection has been established between educational
inclusion and socio-emotional aspects, creating a space
for critical reflection. The aim of this research is to
encourage the development of inclusive strategies that
not only recognise but also value the emotional
diversity of students. In doing so, it seeks to foster a
more  equitable and  accessible  educational
environment, where every student can feel valued and
supported in their learning process.

Analysis of the relationship between educational
inclusion and socio-emotional processes has
highlighted the need for a holistic pedagogical
approach. It highlights that inclusion goes beyond
mere physical integration, encompassing emotional,
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social and cultural dimensions. Students in inclusive
settings tend to show greater engagement and
motivation. In addition, promoting empathy and
collaboration strengthens interpersonal relationships
and social-emotional skills, contributing to the creation
of a positive school climate. Acknowledging cultural
diversity increases participation, demonstrating that
this holistic approach is essential to ensure quality
education.

2. Theoretical Reflections

2.1. Educational Inclusion:

Accessibility

Beyond Physical

Educational inclusion is not just about adapting
infrastructure or modifying the curriculum to enable
students with disabilities or special educational needs
to access learning. According to Ainscow (2005),
inclusion is an approach that seeks to create education
systems that respond to the diversity of students,
ensuring that each student receives the support needed
to learn and actively participate in the school
community.

The concept of inclusion has evolved over the years
from a focus on the integration of students with special
needs to a broader approach that embraces diversity in
all its forms. This includes cultural, linguistic,
economic and gender diversity, among others. An
inclusive environment involves not only adapting
resources and teaching methods, but also creating a
school culture that values and respects differences.

In this sense, inclusion should be seen as a dynamic
and continuous process that involves all members of
the educational community: students, teachers,
families and society at large. This broad view of
inclusion allows students to feel accepted, valued and
supported, which is crucial for their socio-emotional
well-being.

2.2. Educational Inclusion: A Fundamental Right

Educational inclusion is based on the right of all
individuals to receive a quality education. According
to UNESCO (2017), inclusion implies a commitment
to removing barriers that prevent the full and effective
participation of all learners in the educational process.
This is especially relevant in an increasingly diverse
world, where classrooms reflect a plurality of voices,
cultures and needs. For inclusion to be effective, it is
essential to adopt pedagogical approaches that
recognise and value these differences, promoting an
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environment where every student feels valued and
respected.

2.3. Inclusive Education: A Necessary Framework.

Inclusive education is based on the principle that every
student has the right to an education that respects his
or her identity and context. This approach is not only a
moral imperative, but also a legal requirement in many
countries, reflecting a commitment to human rights
and social equity (IEO, 2018). Inclusion fosters an
environment where all students can learn and grow
together, promoting diversity and mutual respect.

2.4. Benefits of Inclusive Education

1. Improved Academic Achievement: Several studies
have shown that students in inclusive settings tend to
perform better academically (Mufioz et al., 2019).

2. Development of Social Skills: Inclusion
fosters interaction between students from different
backgrounds, which contributes to the development of
social and emotional skills essential for life in society
(Cohen et al., 2007).

2.5. Benefits of Inclusive Education

1. Improved Academic Achievement: Several studies
have shown that students in inclusive settings tend to
perform better academically (Mufioz et al., 2019).

2. Development of Social Skills: Inclusion fosters
interaction  between  students from  different
backgrounds, which contributes to the development of
social and emotional skills essential for life in society
(Cohen et al., 2007).

2.6. Socioemotional Processes in the Educational
Context

Social-emotional processes comprise a set of skills that
enable individuals to manage their emotions, establish
positive relationships and make responsible decisions.
According to the Collaborative for Academic, Social,
and Emotional Learning (CASEL), these skills are
fundamental for academic and personal success
(CASEL, 2020).

2.7. Procesos Socioemocionales en el Contexto

Educativo

1. Regulacion Emocional: La capacidad de
gestionar emociones es crucial para el aprendizaje,
ya que un estado emocional positivo esta asociado
con un mejor rendimiento académico (Pekrun et
al., 2017).
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2. Relaciones Interpersonales: Las habilidades
socioemocionales facilitan la creacién de vinculos
positivos entre estudiantes, lo que puede reducir el
acoso escolar y mejorar la cohesion grupal (Hattie,
2009).

2.7. Educational Inclusion: A Transformative

Approach.

Educational inclusion is defined as a transformative
approach that recognizes and values diversity in the
classroom, considering it as an opportunity to enrich
the teaching-learning process. This approach is not
limited only to the physical integration of students with
disabilities, but also encompasses all groups that have
historically been marginalized or underrepresented.
Inclusion fosters a culture of respect and equity, where
each student has the opportunity to contribute and
benefit from the educational experience.

In this context, the role of educators is fundamental.
Not only must they adjust their teaching methods to
meet the needs of all students, but they must also create
an emotionally safe environment that allows the
expression of emotions and the development of social
skills. To achieve this, it is essential that teachers
receive ongoing training in inclusive strategies and in
the management of group dynamics that promote
cohesion and mutual respect.

2.8. Strategies to Promote Inclusion and Socio-
Emotional Processes.

1. Teacher Training: It is essential that educators
receive training in inclusive practices and in teaching
social-emotional skills (Zins et al., 2004).

2. Intervention Programs: The implementation of
programs that integrate social-emotional learning into
the curriculum can improve both inclusion and
academic performance (Durlak et al., 2011).

3. Family Participation: Involving families in the
educational process can strengthen the emotional and
social support that students receive (Epstein, 2011).

Educational inclusion and social-emotional processes
are fundamental pillars for comprehensive learning in
the 21st century. The creation of inclusive educational
environments that promote the emotional well-being of
all students is essential to forming competent and
empathetic citizens. In this sense, it is crucial that
educational policies and pedagogical practices are
aligned to ensure that each student has the opportunity
to reach his or her full potential.
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2.9. Towards an Inclusive and Emotionally Healthy
Future.

For educational inclusion and socio-emotional
processes to be effectively integrated into the
educational system, a commitment is necessary at a
structural level. This implies educational policies that
promote teacher training in these areas, the
implementation of programs that address socio-
emotional skills, and the creation of school
environments that favor inclusion.

Likewise, it is essential to involve families and
communities in this process. Collaboration between
school and home can enhance the development of
socio-emotional skills and contribute to creating a
culture of inclusion that transcends the walls of the
educational institution.

2.10. Socio-emotional Processes in Educational
Inclusion.

Socio-emotional processes play an essential role in
educational inclusion, as they directly influence the
ability of students to adapt, participate, and feel part of
the school community. According to the emotional
intelligence model proposed by Goleman (1995), the
ability to recognize, understand, and manage one's own
and others' emotions is fundamental to success in
learning and interpersonal relationships.

In an inclusive educational environment, socio-
emotional processes must be addressed intentionally.
This involves teaching students to recognize and
manage their emotions, develop empathy skills, and
improve interpersonal communication. Students who
have good emotional management and who feel
emotionally supported are more likely to actively
participate in the classroom and have a positive attitude
toward learning.

One of the most effective approaches to promoting
socio-emotional development in schools is social-
emotional education (SEL). SEL programs, such as
those implemented by CASEL (Collaborative for
Academic, Social, and Emotional Learning), have been
shown to improve both the emotional well-being and
academic performance of students. These programs
teach skills such as self-awareness, self-regulation,
responsible decision-making, empathy, and social
skills, which are essential for coexistence in an
inclusive environment.
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2.11. Towards an
Healthy Future.

Inclusive and Emotionally

For educational inclusion and socio-emotional
processes to be effectively integrated into the
educational system, a commitment is necessary at a
structural level. This implies educational policies that
promote teacher training in these areas, the
implementation of programs that address socio-
emotional skills, and the creation of school
environments that favor inclusion.

Likewise, it is essential to involve families and
communities in this process. Collaboration between
school and home can enhance the development of
socio-emotional skills and contribute to creating a
culture of inclusion that transcends the walls of the
educational institution.

2.12. Challenges and Opportunities in the
Integration of Inclusion and Socio-emotional
Processes.

Integrating educational inclusion with socio-emotional
processes presents several challenges. One of the main
obstacles is the lack of training of teachers in socio-
emotional skills and in how to effectively manage
diversity. Educators need to be trained to recognize the
emotional needs of their students, provide appropriate
support, and create a safe and respectful classroom
environment.

Another major challenge is resistance to change.
Schools and educational communities can often resist
the idea of an inclusive approach, due to cultural
biases, fears about changes in classroom dynamics, or
lack of resources. However, when inclusion is
understood as a process of mutual enrichment, both
students and teachers can benefit from diversity.

Despite these challenges, integrating inclusion and
social-emotional processes offers great opportunities.
By promoting an inclusive approach that also considers
the emotional well-being of students, classrooms can
be created where all students, regardless of their
differences, feel valued and supported. This not only
improves participation and academic performance, but
also fosters a sense of belonging and community,
which is essential for students' social and emotional
development.

2.13. Challenges and Opportunities.

Despite the obvious benefits of educational inclusion
and socio-emotional development, there are challenges
that need to be addressed. Lack of adequate teacher
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training, resistance to change in educational practices,
and scarce resources can limit the effective
implementation of these approaches. However, these
challenges also present opportunities to innovate and
rethink education.

Ongoing teacher training in inclusive strategies and in
the development of socio-emotional skills is
fundamental. In addition, it is essential to involve
families and communities in this process, creating a
support network that reinforces the value of inclusion
and emotional well-being.

3. Methodology

This reflection article was approached
methodologically through the interpretive paradigm,
adopting a qualitative approach and using the
hermeneutic method for the interpretation of texts and
meanings related to the problem addressed (Martinez,
2010). This methodology allowed us to delve deeper
into the relationship between educational inclusion and
socio-emotional processes, offering a rich and nuanced
understanding that could contribute to improving
pedagogical practices in the classroom. In this way, we
sought not only to analyze the current situation, but
also to generate a space for reflection that would favor
the development of inclusive strategies and the
recognition of the emotional diversity of students.
Through hermeneutics, the narratives and experiences
of teachers and students were explored, which
facilitated a deeper interpretation of the challenges and
opportunities that arise in the educational context. In
short, this methodology was considered essential to
illuminate key aspects of educational inclusion and its
interrelation with socio-emotional processes, thus
providing valuable perspectives for the pedagogical
field.

4, Results:

The analysis of the relationship between educational
inclusion and socio-emotional processes in the
classroom context has allowed us to identify a series of
significant findings that demonstrate the importance of
a comprehensive pedagogical approach. Firstly, it has
been determined that educational inclusion not only
refers to the physical integration of students in the
classroom, but also implies the active consideration of
their emotional, social and cultural dimensions. This
holistic approach translates into a more equitable and
accessible learning environment.

The results indicate that students who participate in an
inclusive educational environment, where their socio-
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emotional needs are met, tend to show greater
commitment and motivation towards their learning.
Likewise, it has been observed that the implementation
of pedagogical strategies that foster empathy and
collaboration among students contributes to the
construction of stronger interpersonal relationships,
which in turn enriches the educational experience.

In addition, it has been found that an approach that
integrates the emotional dimensions of students
promotes a healthier development of their socio-
emotional skills. These skills are not only fundamental
for the individual well-being of students, but are also
key to creating a positive school climate, in which all
students feel valued and respected.

On the other hand, the analysis of the cultural
dimensions reveals that the recognition and
appreciation of cultural diversity in the classroom
fosters a sense of belonging in students, which
translates into an increase in participation and group
cohesion. This aspect is crucial to achieving effective
inclusion, as it allows each student to feel identified
and represented within the educational process.

In conclusion, the study of the relationship between
educational inclusion and socio-emotional processes
has shown that a comprehensive pedagogical
approach, which contemplates the diverse dimensions
of students, is essential to improve the educational
experience. The implementation of practices that
promote an inclusive and equitable learning
environment not only benefits students in academic
terms, but also fosters their comprehensive
development and emotional well-being, thus
constituting an essential pillar for quality education for
all.

Conclusion

Educational inclusion should not be limited to the
adaptation of methods and resources; it should be
conceived as a comprehensive process that also
encompasses the socio-emotional development of
students. For inclusion to be truly effective, it is
essential that emotional and social aspects are
explicitly integrated into pedagogical practices. The
implementation  of  socio-emotional  education
programs, teacher training in emotional competencies,
and the creation of an inclusive and respectful
environment are key elements to achieve this goal.

In short, educational inclusion and socio-emotional
processes are fundamental pillars for comprehensive
learning in the 21st century. Building inclusive
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educational environments that foster the emotional
well-being of all students is crucial to developing
competent and empathetic citizens. In this context, it is
vital that educational policies and pedagogical
practices are aligned in order to ensure that every
student has the opportunity to reach their full potential.

By integrating inclusion and socio-emotional
processes, schools can offer a more equitable and
enriching education, preparing students not only to
succeed in the academic field, but also to become
individuals committed to their community.

This article has reflected on educational inclusion and
socio-emotional processes, using the interpretive
paradigm, a qualitative approach and the hermeneutic
method to interpret texts and meanings. The
methodology used allowed for a deeper understanding
of the relationship between both topics, generating a
space for reflection that seeks to develop inclusive
strategies and recognize the emotional diversity of
students.

The analysis of the connection between educational
inclusion and socio-emotional processes has
highlighted the need for a comprehensive pedagogical
approach. It is highlighted that inclusion transcends
mere physical integration, encompassing emotional,
social and cultural dimensions. Students in inclusive
environments tend to show greater commitment and
motivation. In addition, fostering empathy and
collaboration strengthens interpersonal relationships
and socio-emotional skills, thus creating a positive
school climate. Recognizing cultural diversity
increases participation, demonstrating that this
comprehensive approach is essential to guarantee
quality education.
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